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When we started our long march to explore the uncharted areas of childhood 
in the Arab world, we did not realize that it would be a journey that led to the 
depths of social complexities. Arab social complexities hijack the right of 
children to have a healthy psychological and social upbringing. An upbringing 
is that allows the intrinsic abilities of children to develop to unlimited levels, 
and nurtures the growth of a healthy psyche that will later safeguard them 
against spiritual emptiness and double standards. 
 
The more we penetrated these uncharted depths year after year, we realized 
that the most dangerous factors threatening the healthy upbringing of 
children are the uncertainties and anxieties that characterize Arab societies. 
Societies which are unsure of their position in modern history; that derive 
their values and aspirations from the past; that suffer the consequences of an 
utter departure from their historical heritage; such societies threaten the 
healthy upbringing of children.  
 
The new complexities of the current Arab societies plunge them into a 
widening wave of material and moral change, accompanied by psychological 
and behavioral transformation in social and political patterns, which in turn 
creates tension in the relationships between the young and the old. This 
inter-generational pressure creates a relationship where children stand at a 
stress- point, ready to break at anytime. Such tension can be fathomed by 
dividing it into two segments: the anxiety of the old, clinging to their 
experiences and visions, traditionally deemed infallible; and the anxiety of the 
young, who feel that they are incomplete and their judgment still lacking.  
 
In all of this, the role of the old in the upbringing of children is critical to the 
final formulation of the young. And since those who do not have, cannot give; 
the sufferings of the children in these unhealthy societies become more 
complex. In other words, these societies, ignorant of their identities, are 
incapable of making the right choices to actively join modern history. These 
societies project their fear of change by exerting more control. Thinking that 
parental control is a guarantee to a healthy upbringing, societies attempt to 
secure their inherited values in the tumultuous and rapid change around by 
encouraging strong parental control. 
 
Unhealthy parental control promotes the values of submission, obedience and 
hierarchal relationships between the young and the old. The values of 
freedom and cooperation become empty shells of linguistic bravado, 
individually and collectively. Consequently, these societies will produce 
individuals who are afraid of life and who are suspicious of authority, forcing 
them to choose the path of submission. 
 
The "Culture of coercion", a logical consequence to this situation, engulfs the 
current upbringing of children. The abhorring culture leads to one result: the 



schizophrenic way society views itself and the energy exerted by the older 
generation to impose this schizophrenia on the younger generation, who are 
ignorant or dismissive of its true origin and cause. The root of this 
schizophrenia may lie in the society's feeling of detachment from “reality” and 
from an "ideal" it values. A society that clings to this “ideal” yet remains 
unable to attain it, because of the sacrifices and self-denial required, while 
being forced to deal with the new “reality”. This new “reality” is loaded with 
modern attractions but devoid of the spiritual and moral sublimity that 
individuals aspiring to redeem themselves praise – a redemption they are 
unable and unequipped to attain.  
 
Islam has challenged Arab societies with broad noble and humanitarian 
aspirations, espoused by modern democracy in the form of tolerance and 
acceptance of the Other. The Arabs who are pulled back by their own 
interpretation of history, suddenly has discovered that "reality" is contrary to 
the "ideal" the hold dear. The "collective intellect" of the Arabs fell captive to 
unsettled conflict between the "ideal" and the "reality". 
 
The schizophrenia in the "Entity of the Arab Society" developed into an all-out 
covert war against the healthy upbringing of children - social and 
psychological - and their mental and emotional development. This has been 
waged by the "patriarchal hegemony" against the lives of children, which is 
getting more severe by the Arab regression to the past and senseless return 
to the large prison of history. Arab educational systems retreat from the 
modern scientific horizons and their future aspirations. Systems fixated by the 
past, which might be valid for those who lived in that deep era, are unable to 
offer solutions to those who live in the present and plan for the future. 
 
It is then no wonder that crises abound and appear at rapid pace and in 
various shades and types, only to be distinguished by their gloom and severe 
impact on the healthy development of children.  Civil trends have given way 
to the spread of new tribalism. Iniquity and oppression in the distribution of 
common wealth became rampant. The State began to abandon its 
responsibilities in various ways; particularly it’s the social and educational 
arena. 
 
Education abandoned its role to make children participate and benefit from 
the wealth of modern knowledge, and the tradition of the "idle hand"1 
emerged. This occurred because of the widening gap between social classes, 
the inability of legislation to liberate the public will, and the silence of the law 
vis-a-vis the "social contract", which ought to guarantee the balance between 
the rights and duties of the citizenry. The study of human rights is neglected 
completely in school curricula. While the psychology of fear and intellectual 

                                                 
1 The concept of idle hand is the notion that traditional education, which depends on rote 
learning, does not encourage children to use their hands creatively in the physical assets of 
the school. Such a learning mode does not transform into manual skills and does not develop 
work ethic and respect for work in general. 



servitude is institutionalized, and the layers of coercion and control against 
the new emerging social forces of women and youths in Arab societies are 
versatile. 
 
Among the salient results of these regressive reverberations is the fact that 
"weakness transformation" in Arab societies became synonymous with 
"strength transformation" in the democratic societies, and Arab education is 
at a new impasse.  
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At the Kuwait Society For the Advancement of Arab Children, Our 
preoccupation with tackling the crises of this reality has diverted our energies, 
as nations and peoples and as individuals and groups, from the task of 
deepening our understanding of childhood and exploring the requirements of 
development.     
 
Hence we did not ask ourselves the important questions. What is a child? Is 
he or she an individual, or a person? What is the meaning of individuality? 
And what is the meaning of personality? Which forms the other? What are the 
consequences of dealing with the child as an individual and as a person? 
 
Children are born with the innate inclination for freedom and spontaneity 
when dealing with phenomena in their surrounding and human relations. Who 
or what turns them into racists, bigots, sectarians or elitists? Adults do that. 
Adults claim that children have the right to express themselves. This is a 
sound assumption only if children have their own opinions to express, which 
is not guaranteed. 
 
Children absorb the ideas of the adults around them and believe these ideas 
to be their own. And hence, they become helpless victims in the process of 
the falsification of consciousness. So why delve in this issue of the right of 
children to express their opinions? 
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When the Society started undermining traditions and rigid values by posing 
these critical questions, a horizon of responsibility opened before us, a 
responsibility that was neglected either by ignorance or for fear of its 
consequences. When we discussed the possibility of reproducing our past and 
immersing our children in it, we discovered the serious consequences of the 
regression we discussed before. These consequences forced us to 
contemplate the source of this cultural sterility and the role of education in 
propagating it. 
 
More questions followed. Is not our nostalgic, backward-looking education 
responsible for our skewed understanding of modernity? Has our mishandling 
of the world we live in caused us to either isolate ourselves from the rest of 
the global community, or became hostile to it? What is the solution to this 
stalemate created by our education? What is the duty of education now in 
protecting our children from falling victim to the same gridlock? 
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This impasse threatens the potential of children to undergo normal 
development in the pre-school stage of education, and is in itself a call to 
achieve “educational justice” for all children. Education is the factor that 
segregates children when they grow up and try to assume their positions in 
the “distribution of social resources” system, be it economic or political. 
 
Protection of children against the potential for early injustice forces the 
educational institution and civil society organizations to respond to four 
challenges: 
 
First:  Mobilize all legislative tools and media avenues to create national 

awareness about the delinquency in dealing with healthy upbringing 
during the period between the birth of the child and entrance to 
primary school. This stage in the life of the child is full of 
opportunities for healthy development, while also being subject to 
destructive impediments for the physical, emotional and cognitive 
development of the child. It is a well-known theory that human 
development is a result of the interaction between abilities and 
hereditary talents in the child on one hand, and the human 
environment where the child is reared on the other. 

 
Second: Threats to a healthy upbringing that hinders or retards positive child 

development can be traced to one or more of the following 
reasons: 

 
1- Poverty and economic uncertainty and turmoil results in disorder 

and creates constant dilemma in the life of the family, which affects 
children and their upbringing. 

2- Living in a dysfunctional family. 
3- The mother’s education if less than a high school level. 
4- The yielding attitude of parents, who carry out the process of 

raising their children in a non staid manner. 
 
Third:  Lack of provision of adequate conditions for the proper upbringing 

of children results in the absence of equality and parity in their 
readiness to join primary schools. The deficiency results in gaps or 
differences in the children's learning abilities, which stay with them 
for a long time. Readiness of the child to join primary school does 
not rely solely on cognitive and verbal abilities. Rather, the child 
needs a clear degree of social maturity provided by sound social 
upbringing and a great degree of self-discipline, good behavior and 
learning skills. Studies show that “disadvantaged children” enter 
primary schools equipped with low-level cognitive skills and lack of 
essential social requirements for success in school.  Children from a 
more fortunate “economic and cultural” social class join primary 



schools with a higher level of preparedness for learning, and for 
mental, emotional and social development. 

 
Fourth: The distinction between pre-school children results in “learning gaps” 

and “achievement gaps” between disadvantaged children and their 
more fortunate colleagues. These gaps remain and widen more and 
more as children advance through school. It has been proven that a 
disadvantaged child, in general, does not progress at the same rate 
in his or her learning abilities as their more fortunate peers would.  
Disadvantaged children have a high probability of repeated failure, 
or even abandoning education altogether. This fact is shown to be 
of a lesser degree in middle-class children.  Moreover, the low 
levels of academic achievement or social and emotional 
development of disadvantaged children are associated with the 
worst projections on their future, such as fewer opportunities for 
employment, more dependence on government social welfare, or 
delinquency and crime. 
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Pondering these broad horizons, the vision of the Kuwait Society for the 
Advancement of Arab Children evolved: to create a new scientific culture in 
Kuwait and the Arab world. "Childhood culture" must be placed in the 
forefront of the government and public attention. A "culture" dedicated to 
producing an Arab educational tradition, which should orbit around respect for 
childhood and a deep knowledge of its subject matter, its requirements for 
health and developmental needs. Such a culture will create awareness and 
ensures commitment to inalienable human rights, safeguarding the 
blossoming of children’s physical and psychological abilities and entities and 
freeing their endowed talents for creativity.  For this purpose, the Society has 
endeavored to achieve the following goals: 
 

1- Intensify awareness in childhood-related literature and science, 
childhood value, development and requirements for child safety and 
protection from any threatening element that hinders growth 
physically, psychologically or mentally; 

2- Manage and developing authentic development educational research 
to assist in informing parents, social workers and educators about the 
basic needs of children and dealing with these issues as commitments, 
not only for the benefit of children alone but also for the good of their 
societies as well; 

3- Direct public attention towards the viability of economic investment in 
childhood development and the political and economic returns which 
reflect on the society’s future progress and prosperity; 

4- Make available diagnostic and technical literature related to childhood 
needs from a global perspective; 

5- Conduct research and field studies in the areas of physiological, social, 
and verbal development of children in the Arab World; 

6- Diagnose needs and developmental problems of Arab children in an 
indigenous way without resorting to the diagnostic tools of foreign 
cultures to ensure that solutions are tailored to the unique social 
conditions of Arab children; 

7- Compile and assemble international experiences and data relevant to 
childhood and its needs, and make them available to Kuwaiti and Arab 
experts to contribute to their research; 

8- Adopt the implementation of applied educational and learning projects 
which offer practical services to children; 

9- Cooperate with Kuwaiti, Arab and international organizations dealing 
with childhood issues to publicize and advance “childhood culture”, 
and to harness different Arab experiences to build this culture in one 
framework that allows the exchange of knowledge and skills; and 

10- Engage the media (press, TV, Radio and print publications) in 
disseminating the new culture among different social classes, to serve 
children in all Arab societies. 
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Today, as we examine our progress and achievements since the inception of 
“The Kuwait Society for the Advancement of Arab Children” a quarter-century 
ago, we have a deep sense of satisfaction. Our progress towards achieving 
the ten goals, which we regard as our mission continues, with the help of the 
Almighty. We consider that what we have so far achieved is but an 
encouraging start that aspires for more work in the future quarter of a 
century. 
 
Another reason for satisfaction is that our achievements were the fruit of joint 
Kuwaiti and Arab efforts, without which these achievements would have not 
reached any level of professionalism. Our colleagues in this long march have 
come from all over the Arab world, from Morocco, Tunisia, Egypt, Iraq, Syria, 
Lebanon and Jordan to the Gulf Cooperation Council countries in the Arabian 
Gulf. We thank all of them. 
 
This dedication will not be complete unless we address the colossal efforts 
behind the scenes that ensure the continuity of the quality service of the 
Society. These silent efforts exerted by the effective partners, our colleagues, 
the members of the General Assembly, the associate members, and the 
members of the Board of Directors, who have given unlimited time, ideas and 
effort. This dedication has allowed the Society to keep its momentum 
stronger. Thus our words of appreciation are a shy reference to their 
generosity and good will. 
 
As usual in every cultural enterprise, those who work in the background 
remain the source of mobility and momentum for cultural creativity. This 
applies to The Kuwait Society for the Advancement of Arab Children as well. 
The members of the consultative committee and the members of the three 
tasks for the “Journal of Arab Children” (consulting, management and 
editing), and the team of the International Organization of Children Books, 
Kuwait Branch, all of these colleagues have always been a source of 
enlightenment and giving in all aspects of the Society’s research projects and 
varied cultural activities. I wish to thank all of them for their unselfish and 
honorable contribution. 
 
Hassan Al-Ebraheem, Ph.D 
President  
The Kuwait Society for the Advancement of Arab Children            
        
 
 
 
                        
  


